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 Professor Hunter's major criticisms of our paper appear to be what he
 sees as the confusion in the purpose of the paper, and his concern that
 there are a great many variables other than success in an education pro-
 gram which contribute to success in teaching. His premise seems to be
 that evaluation of individual teachers and teaching skills is not a legiti-
 mate way to evaluate teacher education programs.

 He states that the issue presented in the abstract is not the one stated
 in the title, but then indicates that the abstract "goes on to describe a study
 designed to address the issue presented in the title." Admittedly, we did
 not sufficiently clarify the relationship between this study and our total
 evaluation project. Within the larger teacher education program evalua-
 tion project, which was begun in I972, approximately 40 studies have
 been conducted to examine issues such as predicting success within the
 program, relationships between various components of the program,
 placement of graduates, and so on. This particular study was the first to
 attempt to establish some kind of link between the program and the
 success of its graduates, and to establish the ground work for the obser-
 vational study which is now in progress. Obviously, we recognize that
 other factors affect teaching success (not the least of which is pupil
 achievement), but if the program makes no difference, is it even neces-
 sary?

 Many of the tentative conclusions reached in the study were based on
 interview results and descriptive analysis. The lack of statistically signifi-
 cant correlations, we believe, was due in part to small sample size, but
 especially to the restricted range of criteria in view of the intensive
 screening process that occurs in our program prior to the student teach-
 ing component.

 Hunter also states that the number of subjects varies with each analy-
 sis, with little or no explanation. In each instance, and we thought this
 was clear, the n's were based on the number of people who responded to
 the particular question.

 For our purposes, at least, this study proved to be a very valuable first
 step in evaluating teaching, and it provided us with more information
 for the total evaluation of the program.

 Myra L. Greene is an Academic Assistant and Vern Dravland is Co-ordinator of the
 Faculty of Education Research Centre at the University of Lethbridge, Lethbridge,
 Alberta TIK 3M4.

 CANADIAN JOURNAL OF EDUCATION 6:3 (198 ) 111


	Contents
	image 1

	Issue Table of Contents
	Canadian Journal of Education / Revue canadienne de l'education, Vol. 6, No. 3, 1981
	Front Matter [pp.  5 - 5]
	Editorial: Canadian Literacy and Canadian Education / Alphabétisation et Enseignement au Canada [pp.  1 - 4]
	On Defining Literacy [pp.  7 - 18]
	Some Common Causes of Literacy and Numeracy [pp.  19 - 44]
	The Process of Mature Reading Made Manifest [pp.  45 - 54]
	Personality, Motivation, and Second Language Learning [pp.  55 - 67]
	The Immersion Centre and the Dual-Track School: A Study of the Relationship between School Environment and Achievement in a French Immersion Program [pp.  68 - 90]
	Influence de la Pratique Immédiate sur la Rétention d'une Habileté Intellectuelle Supérieure [pp.  91 - 101]
	Comment and Response
	Ideologies and the Curriculum of Teacher Education: A Comment on Wilson [pp.  102 - 104]
	Focusing Our Efforts: A Response to Power [pp.  105 - 106]
	Preservice Success and Professional Performance: A Comment on Greene and Dravland [pp.  107 - 110]
	A Response to Hunter [p.  111]

	Reviews
	untitled [pp.  112 - 115]
	untitled [pp.  115 - 117]
	untitled [pp.  117 - 120]
	untitled [pp.  120 - 123]
	Publications Received [p.  124]




